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1. Project / Abstract Description 
 
The Issues of Health and Quality of Life course (LBST 2214) satisfies the Ethical Issues and Cultural 
Critique component of the undergraduate general education program at UNC Charlotte. In the summer 
of 2009, based on a proposal to the UNC General Administration by then Dean Karen Schmaling, the 
College of Health and Human Services were awarded funding  to redesign the course curriculum and 
delivery. The goals of the redesign were to increase opportunities for student discussion of ethical and 
cultural issues; promote consistent course content across sections and instructors; reduce dependence 
on part-time faculty, and leverage college resources creating a scalable structure to accommodate 
continued enrollment growth. The redesign model focused on dividing in-class course time into larger 
keynote sessions led by faculty and smaller discussion sections led by graduate students, primarily 
from the college's doctoral program. This model results in fewer sections taught by ad hoc temporary 
instructor hires and more mentored teaching experiences for doctoral students. The intent being that a 
smaller group of experienced faculty would then have the opportunity to collaborate on a consistent 
course curriculum taught over a greater number of course sections. 
 
Under the previous LBST 2214 structure (-2009) 8-10 individual sections were offered each semester 
by the College of Health and Human Services (1-2 sections were taught by other 
Colleges/departments). Enrollments and class sizes for the three semesters prior to the redesign 
implementation were as follows: Fall 2008, 580 students enrolled across 8 CHHS sections (avg. 73 
students/section, class sizes ranged from 65-80); Spring 2009, 692 students enrolled across 10 CHHS 
sections (avg. 69 students/section); Fall 2009, 770 students enrolled across 10 CHHS sections (avg. 77 
students/section, class sizes ranged from 65-100).  This structure results in large numbers of sections 
taught by a wide variety of instructors across the college. Over three-fourths of the instructors were 
part-time. 
 
The LBST 2214 redesign (2010-) created sections with enrollments of 190 students each. Within each 
section, the students are divided into five discussion groups of 38 students each. These unconventional 
enrollment caps reflect classroom capacity restrictions in the CHHS building as the smaller classrooms 
only hold a maximum of 38 students each. Assuming full enrollment, this structure accommodates a 
base enrollment of 760 students per semester. As university enrollment and subsequent demand 
increase, additional large sections can be added. For instance in Spring 2011, one additional section 
was added to increase enrollment to 950 students. 
 
The smaller discussion sections have enabled a variety of techniques for student engagement and active 
learning. Debates, Think-Pair-Share discussions, and group presentations have all been used to explore 
the nuances of course themes such as ethics, policies, and social determinants of health. Further, the 
small discussion sections facilitate the use of online discussion groups. One discussion group out of 
every course section meets completely online for much of the semester. Each semester the redesign 
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team has worked with the doctoral students to pilot additional activities online. Currently a learning 
survey is used to determine the students who are the best suited for online activities. As technological 
capabilities evolve, these sections may provide the opportunity for the entire course to be offered online 
for students interested in and suited to this format. 
 
Another redesign element implemented was a regularly-scheduled weekly resource room for students 
who wanted to meet with the teaching assistants to discuss their progress in the course. One reason for 
this component was concern that large section size could potentially lead to students feeling lost or 
treated as a number. This weekly space provides a consistently available small manageable space in 
addition to office hours where students know they can receive more individualized attention specific to 
the LBST 2214 course.   
 
 
 
2. Representative Images 
A. Sample from Syllabus 

 
 
 
 
B. Redesign Diagram 

 
 



 
 
 
C. Moodle Course Site 

 
 
C. TA Communication Tools 

 
D. Example of Course Tools (RSS Feeds and Discussion Forums) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
E. Debate Final Exam Assignment 

 
 
3. Impact on Student Learning 
The course redesign influences student learning in several ways. The collaboration of experienced 
faculty creates a more consistent curriculum based around the core learning objectives.  Themes such 
as policy, ethics, and social determinants of health are not typically associated with traditional 
correct/incorrect answers but are instead the driving forces behind more probing, discussion-based 
questions. These questions and the discussions that they drive are key to meeting the learning 
objectives of critical thinking and reflection for the Liberal Studies Courses. Whether occurring in a 
classroom or within an online discussion forum, the discussions encourage students to engage one 
another in thoughtful dialogue on topics ranging from nutrition to nationalized healthcare. The 
redesigned delivery creates increased opportunities for these discussions through logistical 
reorganization and technology integration. The DWF rate for these redesigned sections is consistent 
with previous semesters. 
 

Semester Format DFW Rate 
Spring 2009 Previous 11% 

Fall 2009 Previous 12% 
Spring 2010 Redesign  10% 

Fall 2010 Redesign 11% 
 
4. Impact on Cost Savings 
 
Cost Reallocation 
Prior to the redesign, approximately $24,000 to $36,000 was spent annually to employ temporary 
faculty to teach roughly three-quarters of the LBST 2214 course sections. In addition, the college 
funded as many as twelve graduate positions that provide other services within the colleges. The 
redesign model capitalizes on the opportunity to align this graduate funding with a standard course 
assignment, providing a mentored teaching experience customizable to CHHS doctoral students. 
Classroom Space 
In the past, LBST 2214 class sizes required the use of larger lecture halls seating 80-100 students 
making heavy use particularly of rooms 145, 147, 159, and 161 in the CHHS building in addition to 



similar rooms around the university. One issue has been the limited number of classrooms of this size 
available on campus. Also, the tiered seating in these rooms face front and cannot be reconfigured 
creating a difficult setting for group discussion. The redesign has shifted the classroom space 
requirement to both larger and smaller classrooms.  The keynote section has a seating of 200 students 
(CHHS 155) and smaller rooms for the seminars that seat between 38 and 48 students. One challenge 
of the redesign is to make better use of the large space during the discussion sections meeting times and 
vice versa. However, opportunities for better space utilization will continue to develop as more of the 
course activities are moved online for interested students. 
 
5. Lessons Learned 

 Based on learning surveys, completely online course materials do not appeal to the majority of 
the students. These surveys indicate that roughly 20% of the students enrolled in the course are 
both prepared for an online course experience and interested in pursuing online coursework. 

 
 On the other hand, online asynchronous discussions can be successful for the entire student 

enrollment when used for emphasis on specific topics such as elder abuse. These examples 
indicate that the majority of students are comfortable discussing a course topic online with their 
peers provided they have sufficient background beforehand. 

 
 The resource room is not a heavily utilized space by students. Additional research is necessary 

to determine why such a small percentage (<2%) actually visit the space for assistance with the 
course.   As an alternative, an online synchronous space may be leveraged for students who 
wish to have a scheduled communication time with faculty without physically traveling to the 
CHHS building. 

 
 Moving away from rooms that seat one hundred students increases availability of some 

resources. However, the redesigned course utilizes rooms that seat thirty to fifty students that 
continue to be in high demand around the campus. 

 
 The logistics of separating the online “discussion group” from the rest of the students in a 

particular section is a time intensive challenge. One alternative discussed has been a completely 
online course section itself which would solve the logistical problem by allowing students to 
self-select the online sections through the drop-add process in Banner. A concern with this 
approach is that students will select the online sections without giving thought as to the 
appropriateness of this course format to their own learning style and study tendencies. 

 
6. Sustainability 
 
Since the redesigned model has continued three semesters beyond the initial funding, the outlook with 
regard to sustainability appears positive. The initial funding from the UNC-GA supported the time and 
resources necessary to shift toward the keynote and discussion model in Summer 2009. During the Fall 
2009 semester, faculty piloted activities that could be used in the redesigned sections. Each subsequent 
semester has allowed the team the opportunity to evaluate and build on activities and strategies for the 
course. A long view with regard to faculty assignment is crucial to balancing the introduction of new 
faculty with retaining faculty familiar with the processes specific to this course. This type of team 
balance ensures that the original goal of consistency across the sections remains a priority. 


